[image: image3.jpg]5 Y ‘ 3
MEi:CogSci
q J § J € y



 Learning Contract for Mobility Semester



Mária Marušáková, 1404318

Learning Contract for the Mobility Semester

Home University: Comenius University
Student Name: Mária Marušáková
Immatriculation Nr.: 1404318
Study Programme ID: A 066 013
Host University: University of Vienna
This learning contract ensures that the ECTS credits the MEi:CogSci student acquires at the host university will be accredited at the home university.

In order to make this contract valid, please follow the procedure/steps listed below:

A Preparation Phase at the home university

1.) Negotiation of Special Topic of Interest Module(s): The student negotiates the special topic of interest/phenomenon (i.e., a cognitive phenomenon) he/she wants study and the way how he/she wants to study it (i.e., a combination of courses, lab work, self-study, literature used) with the supervisor and/or local coordinator at the host university.

2.) Concrete plan of the project: The student fills in the subject specific learning outcomes which he/she will have acquired after completing the module and specifies the work-plan for the module (elements of module, milestones, deliverables, dates,…) according to the negotiations with the supervisor at the host university.

3.) Acknowledgement of the supervisor and student: The supervisor checks the contract and give s his/her OK; 
a. The student sends the LC (in digital version) to the local coordinators at the home and host university (+ cc to the supervisor) with the agreement sentence: “I agree to this learning contract”. 

b. The supervisor acknowledges that he/she accepts the proposal by just replying to the email.
4.) Approval by the home university: The local coordinator at the home university approves it or requests changes (go back to step 2)

B Mobility phase at the host university

5.) Planning of studies and courses at the host university: Student fills out the semester contract in negotiation with local coordinator

6.) Grade for the project, signature & stamp of supervisor at host university (at end of semester at host university)

C Grading & acknowledgement phase at home university
7.) Final grading & acknowledging: Signed contract & certificates/transcripts are returned to local coordinator at home university, who accredits the contract.

SEMESTER CONTRACT

S-I-CS New Trends in Cognitive Science Module


 10 ECTS

	Course Title
	Course Type (e.g. lecture, seminar,...)
	ECTS
	Grade (host)
	Grade (home)

	New Trends in Cognitive Science
	Seminar
	6
	1
	A

	Journal Club
	Seminar
	4
	1
	A

	
	
	
	
	

	
	
	
	
	

	Module Grade


S-I-PJ Special Topic of Interest (Project) Module


 15 ECTS

	Project Title
	Supervisor
	ECTS
	Grade (host)
	Grade (home)

	Cognitive profiles of second language speakers with different individual language aptitudes
	Ass. Prof. Susanne Maria Reiterer, PhD
	15
	1
	A

	Course Title
	Course Type (e.g. lecture, seminar,...)
	ECTS
	Grade (host)
	Grade (home)

	
	
	
	
	

	
	
	
	
	

	
	
	
	
	

	
	
	
	
	

	Module Grade


S-I Special Topic of Interest Module

 


___ ECTS

	Course Title
	Course Type (e.g. lecture, seminar,...)
	ECTS
	Grade (host)
	Grade (home)

	
	
	
	
	

	
	
	
	
	

	
	
	
	
	

	
	
	
	
	

	Module Grade


W-D-C Elective Module

 




    5 ECTS

	Course Title
	Course Type (e.g. lecture, seminar,...)
	ECTS
	Grade (host)
	Grade (home)

	Der glückliche Mensch: Tradierte Weisheit im Vergleich zu aktuellen Forschungsergebnissen
	Seminar
	2
	1
	A

	Intensive course of German language
	Language course
	4
	Sehr gut
	A

	
	
	
	
	

	
	
	
	
	

	Module Grade


--------------------------------------------
-----

-------------------------------------------------

Date, Stamp & Signature of Local Coordinator

Date, Stamp & Signature of Local Coordinator

at Host University




at Home University

1.) SPECIAL TOPIC OF INTEREST





ECTS


Your first special topic of interest must include project work (to be specified in box 1.c). Beyond that it can include courses (to be specified in box 1.b).

(Everything written in italics has to be replaced by text specified by the student and supervisor.)

Name of Supervisor, Host University:

Ass. Prof. Susanne Maria Reiterer, PhD, University of Vienna
1.a

TOPIC OF SPECIALISATION

Language aptitude
PHENOMENON & (PERSONAL) GOALS

The topic of my project is related to language aptitude (psycholinguistics). After studying the current research on the topic, I will focus on pragmatic aptitude of foreign language learning that is yet to be thoroughly examined and design and execute a pilot study focused on this aspect. The pilot study should provide an outline of cognitive profiles (cognitive psychology) of second language speakers. Language aptitude is a subject that includes theories of several disciplines (e.g. linguistics, second language acquisition, social linguistics, psychology) as well as it has its practical application in pedagogy. 
LEARNING OUTCOMES 
Subject specific

•
theory and practical meanings of empathy, SPSS
Methodological

•
Ability to approach a phenomenon in an interdisciplinary manner

•
psychological testing, subject recruitment, statistical data analysis
Generic

Instrumental

•
Ability to write and follow a project plan 

Interpersonal

•
Team competences:


- Work within an interdisciplinary team


- Deal with conflicts and different viewpoints


- Moderating group work

Systemic

•
Interdisciplinary work/thinking

•
Project-oriented work and organizational skill

•
Critical evaluation of approaches & methods

•
Quick orientation & navigation in mother and/or novel complex field

•
Change of viewpoint/perspectives (intellectual mobility)

•
Phenomenon-oriented thinking

•
Problem-solving abilities

1.b

LECTURE & COURSES

Please fill in the courses that are part of the module (in case there are some).

	Course Title
	Course Type
	Discipline
	ECTS

	
	
	
	

	
	
	
	

	
	
	
	


1.c

As part of your special topic of interest you will have to do project work. Please specify below the concrete plan and workflow of your project.

PROJECT








15 ECTS

Project Title: Cognitive profiles of second language speakers with different individual language aptitudes
Short Project Description (300-500 characters)

During my project, I will prepare a literature overview of foreign language aptitude and acquisition, including research of the available tests. I shall choose the pragmatic aspect of language aptitude and conduct a pilot study, which would provide more insight into the area and would be a good base for later research. As there are two current tests for the pragmatic aptitude available, this pilot study should help us find the better one.
Project Plan

In order to achieve the learning outcomes specified for the module I will take the following measures:

1.) Project steps:

Literature research and formulating hypotheses: 5 ECTS
Literature research:

Goal: 

- identifying aspects of language aptitude and foreign language acquisition that need to be studied and tested
- literature of available tests for empathy and pragmatic aptitude

- literature overview of research on topic of language aptitude and FLA
Milestones:

- read assigned articles, find additional literature, identify subject of interest: October 2014 

- write literature overview: January 2014
Deliverables:

- literature overview - January 2014
Formulating hypotheses:
Goal: 

- finding a plausible correlation between aspects of language learning, language aptitude or proficiency
Milestones and deliverables:

- discussion during student seminar and private meeting with S. Reiterer  – October 2014
Planning of experiment: 3 ECTS
Goal: 

- studying current tests for the pragmatic aptitude for practical application
- recruiting test subjects, organizational matters
Milestones:

- fully prepared for pilot experiment in November 2014
Realization of the experiment: 4 ECTS
Goal: 

-  gathered data from 10 or more subjects
Milestones:

- 10 or more subject tested by January 2015
Deliverables:

- lab journal

Data analysis & interpretation of data: 2 ECTS
Goal: 

- have a clear idea of future research direction based on gathered data
- choosing one of the two available tests based on gathered data

Deliverables:

- discussion during student seminar  – January 2014

Documentation of project (according to supervisor): 1 ETCS
Goal: 

- preparing the chosen test for programmers
Deliverables:

- file delivered to programmers
Internal publication of project description and results (S-I-PJ report) on MEi:CogSci www-platform (3000-5000 characters; approved by supervisor)

Introduction

During our semestral project, we focused our work on finding a suitable test for pragmatical aptitude of second/foreign language speakers. Our success in finding such a test will shape our future research as we wish to use this test to find correlation between individual pragmatical language aptitude and level of empathy. We believe that individuals with greater ability to relate to others and to feelings of others would also have more success in acquiring the subtle and unwritten language rules that together form the pragmatics of a language.

We wrote a literature overview of relevant topics concerning our research such as theory of empathy and pragmatics or relevant tests of empathy and pragmatical aptitude. We conducted pilot study using a chosen adapted pragmatical test in a form of online questionnaire in two different versions that was answered by around 40 individuals. 
Pilot testing

We adapted a test focused on grammatical versus pragmatical awareness of foreign/second language learners reported and designed by Bardovi-Harlig & Dörnyei. While in their testing they provided videos to the test subjects, we used the text version only. In our opinion, and also as reported by Bardovi-Harlig & Dörnyei, the text version is easier to administer and understand. It naturally has disadvantages, as the tone of voice and such needs to be imagined by tested subjects, but it could also be an advantage as well, to see how well can the subject impose their own expected pragmatical language in presented scenarios and generally non-native speakers feel more comfortable with written text.

Test version I.

In addition to general description provided in the Bardovi-Harlig & Dörnyei test, we included the information about what kind of errors we want the test subjects to look out for. We wanted to see if non-native speakers are actually aware of subtle differences in their foreign language. While we explained the types of errors more closely, we left the explanation of what pragmatical error is considerably vague. 30 individuals answered the distributed questionnaire with average score of 13, highest achieved score was 17 and the lowest was 9. 
We also collected the data about how serious they consider found mistakes. On average was the severity of pragmatical mistakes 3.04 and of grammatical 3.20 - average difference then is -0.15 (meaning, that grammatical mistakes were on average considered more serious by 0.15 on a scale 1 to 7). This is not the reported difference of -1.25 (for low-efficiency learners) or -1.89 (for high-efficiency learners), which could be caused by much smaller sample or by not using video-version of the test. Also, we do not know what kind of error did the students thought they found, which could change the results. But we consider it encouraging that we did not find an opposite effect of students having extremely good sense of pragmatics, which is for foreign-language learners improbable. 

While the 2 asked questions after each scenario seemed to be sufficient during Bardovi-Harlig & Dornyei testing, we would prefer to know if the respondents found the correct mistake as some people who we contacted and asked to specify the found error, reported non-existent grammatical error instead of the pragmatical. In such a case comparing seriousness assigned to each kind of error would be irrelevant as we would not know what kind of error the subject truly rated.

Test version II.

We created a second version of the test where we changed all the grammatical errors in correctly presented situations and mixed them with only pragmatically wrong examples. We wanted to see if the comparison of seriousness of pragmatical and grammatical errors is really something we might be interested in. There were 18 questions, where 11 were correct reactions and 7 were pragmatically incorrect.

We also added an explanation of what pragmatics is  and a 3rd questions after each sample conversation so we could see the reasoning behind each found mistake.

The questionnaire was answered by only 7 students, but it was very informative. We saw a change in the answers. One person reached full score of answering all questions correctly – as confirmed by answer to q. 3 (If the response is NOT correct, please identify what is wrong with the sentence.). Although the sample is small and the test included only correct or pragmatically wrong sentences, the test had no obvious ceiling effect even though the “trick was revealed” – we explained and gave examples of what pragmatical error is.

Conclusion
After analysis of the collected data we deem this test with minor changes as sufficient for our future research.  The first version provides interesting insight into how serious do students rate each kind of mistake. We believe this could be beneficial especially in conflicting cases of several people reaching the same overall score – it would show us who has more sense for the pragmatical language. We therefore decided to leave 20 questions in the test, with 8 pragmatical and 8 grammatical errors and 4 fully correct examples.
From the second version, we have learned about the need of the 3rd test question: “Please identify what is wrong with the sentence”. This will show us if the found error was the intended one. After some discussion, we also decided to allow the instruction of what the pragmatical error is. While it tells the test subject what to focus on, it will be interesting to see if the students are actually able to identify such errors after being instructed about its existence.

We will also introduce a small change to the last of the 20 original scenarios, due to confusion that was reported by Bardovi-Harlig & Dornyei in their article.
After identifying the test for pragmatical language aptitude, we are ready to proceed to collect data for both the pragmatical aptitude and EQ and see the emerging correlations.

2.) Resources needed:

Please specify resources you need, like lab space, consultation time with supervisor, etc.


Final Grade for the Project


    Sehr gut (1)     /
A
        host grade/home grade

        see grade conversion matrix on last page








12.02.2015,  
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-------------------------------------------------------






       Date, Stamp & Signature of Supervisor







       at Host University
	BRAT
	BUD
	LJUB
	VIE
	ZAG

	A
	výborne (excellent)
	5
	jeles    (excellent)
	10
	odlično (excellent)
	1
	sehr gut (excellent)
	5
	odličan (excellent)

	B
	vel'mi dobre   (very good) 
	4
	jó             (good)
	9
	prav dobro    (very good)
	2
	gut            (good)
	4
	vrlo dobar   (very good)

	C
	 dobre           (good) 
	4
	jó             (good)
	8
	prav dobro    (very good)
	2
	gut            (good)
	4
	vrlo dobar   (very good)

	D
	uspokojivo (satisfactory)
	3
	közepes      (fair)
	7
	dobro        (good)
	3
	befriedigend (satisfactory)
	3
	dobar       (good)

	E
	dostatočne    (sufficient)
	2
	elégséges (satisfactory)
	6
	zadostno (sufficient)
	4
	genügend (sufficient)
	2
	dovoljan (satisfactory)

	F
	nedostatočne  (insufficient)
	1
	elégtelen     (fail)
	5
	nezadostno (insufficient)
	5
	nicht genügend (insufficient)
	1
	nedovoljan (insatisfactory)


Grade Conversion Matrix

Dieses Dokument  gilt als Ansuchen zur Anerkennung von Prüfungen (gem. § 78 UG, BGBl. Nr. 120/2002).
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